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ABSTRACT 

1. Introduction

“Being disabled should not mean being disqualified from having access to every 

aspect of life” 

-Emma Thompson
1

In India, women with disabilities hold a unique and often neglected position among 

marginalized groups. They encounter a dual form of discrimination due to both their 

gender and their disability, which significantly limits their access to vital resources 

and opportunities. Disability is an inherent aspect of the human experience and refers 

to the socially constructed interpretations of various physical and mental impairments 

that occur throughout different cultural contexts and life stages. The concept of 

disability is understood and defined by social thinkers, social workers, and legal 

experts, reflecting the philosophical and practical dimensions of the term. While 

"disability" generally implies a lack or deficiency—whether physical, mental, or 

sensory—it is crucial to recognize the broader social and cultural interpretations of 

this term
2
. In simple terms, it refers to people who are unable to participate in

everyday activities due to physical or intellectual disabilities
3
. Thus, disability is a

complex phenomenon, reflecting an interaction between features of a person’s body 

and features of the society in which he or she lives.
4
 Disability is an aspect of the

human experience that encompasses various physical and mental impairments. The 

concept of disability involves the socially assigned meanings attached to these diverse 

conditions, which can vary across different cultures and throughout an individual's 

life
5
. When a woman suffers from disability, she faces greater difficulties than men

because of the differences assigned to female and male roles in society
6
. Physical
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barriers are structural impediments in both natural and built environments that hinder 

or obstruct mobility and access. Transportation barriers arise from insufficient or 

inadequate transportation options, which can affect a woman with a disability's ability 

to be independent. For individuals who cannot drive due to vision or cognitive 

impairments, the absence or inaccessibility of public transportation—whether due to 

its unavailability or inconvenient locations—can further complicate their mobility
7
. 

Women with disabilities continue to face significant challenges in accessing 

education due to inadequate infrastructure and support services in both public and 

private spaces, including educational institutions and workplaces. These barriers limit 

their ability to obtain quality education, as inaccessible facilities and societal biases 

impede their academic and professional opportunities. 

 Education, essential for personal empowerment and social inclusion, 

continues to pose a significant challenge for these women. It is closely linked to their 

ability to build equal social relationships and attain the crucial social benefit of self-

respect
8
. It is important, as well, to mobility through access to jobs and the political 

process, to health and life through the connection to bodily integrity
9
.It is a lifelong 

process, an essential tool for developing the personality of a person to survive once 

life in a better manner. It has been a critical demand for women, who make up half of 

the world's population, as it empowers them to make decisions that benefit their 

families, societies, and countries
10

. Education holds central importance in the 

progress of human society. It serves as the foundation for individual knowledge, 

information, and awareness, as well as a comprehensive approach to fostering 

development and transformation
11

. It can be the beginning, not only of individual 

knowledge, information and awareness, but also a holistic strategy for development 

and change
12

. For women it is very important but if she is suffering from disability 

the role of education becomes even more important as it allows disabled women to 
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develop their skills and knowledge, enabling them to participate in all areas of life 

and achieve their goals more effectively. If you educate a man, you educate an 

individual; however, if you educate a woman, you educate a whole family
13

.  

 Women and girls with disabilities face substantial challenges compared to 

their male counterparts without disabilities. According to UN Women, they are three 

times more likely to be illiterate. The UN DPI fact sheet highlights that fewer than 

5% of children and young people with disabilities have access to education and 

training, with girls and young women experiencing significant barriers to social 

participation and development. Globally, the literacy rate for adults with disabilities is 

approximately 3%, and for women with disabilities, it is just 1%. UNDP reports 

reveal that nine out of ten children with disabilities in developing countries are 

excluded from formal education, with girls being particularly affected. These figures 

indicate that girls with disabilities are more likely to be out of school than both boys 

with disabilities and girls without disabilities. Despite having the right to education, 

girls with disabilities face the highest levels of exclusion due to overlapping forms of 

discrimination related to both gender and disability
14

. Globally, the literacy rate for 

adults with disabilities is 3%, and for women with disabilities, just 1%
15

.  

 In India the Census of 2011 updated in 2021 provides insights into the literacy 

status of the disabled population in India. Among all disabled individuals, 45% are 

illiterate, while 13% have completed matric/secondary education but are not 

graduates, and 5% are graduates and above. Interestingly, 8.5% of disabled 

individuals who are literate have achieved graduate-level education. When examining 

gender disparities, the data shows that among male disabled individuals, 38% are 

illiterate, 16% have matric/secondary education but are not graduates, and 6% are 

graduates and above. Additionally, 9% of literate male disabled individuals have 

attained graduate-level education. On the other hand, among female disabled 

individuals, 55% are illiterate, 9% have matric/secondary education but are not 

graduates, and 3% are graduates and above. Furthermore, 7.7% of literate female 

disabled individuals have completed graduate-level education. These figures highlight 

the educational challenges faced by the disabled population in India, particularly 
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among females, emphasizing the need for targeted interventions to improve literacy 

and educational outcomes for this demographic. The gap in the male-female literacy 

rate is just a simple indicator, while the male literary rate is more than the female
16

.  

 Higher education remains challenging for women with disabilities. Like men 

with disabilities, they encounter issues with accessibility, reluctance from educational 

institutions to provide necessary accommodations, and a lack of specialized services 

such as readers for visually impaired students. In addition to these shared challenges, 

women with disabilities face extra barriers unique to their gender
17

. As a result, they 

are deprived of even the basic human rights. They have lived experiences distinct 

from those of non-disabled women and boys and men with disability However, such 

experiences have remained largely invisible in law and policy making, consequently, 

the policies and programmes for the disabled women and girls are not even countable 

on fingers. One of such areas where the discrimination and special needs of these 

women are given least consideration is Education
18

. Despite the progress made in 

recognizing the rights of disabled women, there is still a need for stronger legal 

support and enforcement mechanisms. Laws such as the PWD Act, 1995, and the 

RPWD Act, 2016, have been instrumental in protecting the rights of disabled 

individuals, including women.  

 However, there is a need for greater awareness and implementation of these 

laws to ensure that disabled women are not only protected but also provided with 

equal opportunities for education, employment, and social participation. The role of 

law in supporting disabled women cannot be overstated. Strong legal frameworks can 

help in addressing issues such as accessibility, discrimination, and social exclusion 

faced by disabled women. Additionally, legal provisions for reservation in education 

and employment, as well as incentives for employers, can create a more inclusive and 

supportive environment for disabled women. Overall, while education is crucial for 

empowering disabled women, the role of law in providing legal protection and 

ensuring their rights cannot be ignored
19

. 
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 The gap in the male-female literacy rate is just a simple indicator, while the 

male literary rate is more than the female. Higher education continues to be a 

challenge for women with disabilities. Like men with disabilities, they face 

accessibility problems, unwillingness on behalf of educational institutions to provide 

accommodations for disabilities, and lack of special services such as readers for blind 

students. In addition to the problems women with disabilities share with their male 

counterparts, they face additional barriers
20

. As a result, they are deprived of even the 

basic human rights. However, such experiences have remained largely invisible in 

law and policy making, consequently, the policies and programmes for the disabled 

women and girls are not even countable on fingers. One of such areas where the 

discrimination and special needs of these women are given least consideration is 

Education
21

. Despite the progress made in recognizing the rights of disabled women, 

there is still a need for stronger legal support and enforcement mechanisms. The main 

aim of this study is to thoroughly investigate the educational status, challenges, and 

opportunities for women with disabilities in India. It aims to understand how 

historical, societal, and legal factors have shaped their access to education. By 

empirical research this study will analyze and identifies barriers that hinder 

educational access, such as physical obstacles, societal biases, and systemic issues. It 

also examines the impact of legal frameworks like the PWD Act, 1995, and the 

RPWD Act, 2016, in promoting inclusive education. The study emphasizes the 

intersectional discrimination faced by women with disabilities and underscores the 

vital role of education in their empowerment. It advocates for stronger legal 

protections, inclusive policies, and support systems to improve educational outcomes 

and calls for increased awareness and advocacy to ensure their full participation in 

educational and social life
22

. 

2. Need of the Study 

 Women with disabilities face multiple layers of discrimination based on 

gender, disability, and often socio-economic status. This study helps to highlight and 

address these inequalities within higher education and the challenges faced by 

disabled women in higher education can inform policymakers, leading to the 
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22Syed Salma Jameel, “Disability in the context of higher Education: Issues and Concerns in India”, vol.2 (7), 
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development of more effective and inclusive educational policies and practices, 

identifying barriers to accessibility in higher educational institutions can lead to the 

implementation of necessary changes, ensuring that facilities and resources are 

inclusive and accommodating for disabled women. Education is a key tool for 

empowerment, and a study focused on disabled women in higher education can help 

promote strategies that support their independence and self-sufficiency. By 

highlighting the gaps in support systems for disabled women in higher education can 

lead to improvements in academic advising, counselling, and peer support networks 

and through Conducting and publishing such studies can raise awareness about the 

specific needs and challenges of disabled women, fostering a more inclusive and 

empathetic educational environment. 

 By understanding the experiences of disabled women, educational institutions 

can adopt more inclusive practices, promoting diversity and ensuring that all students 

have equal opportunities to succeed. Identifying the factors that hinder or support the 

academic success of disabled women will help institutions create targeted 

interventions to improve their educational status. Studies can ensure that higher 

educational institutions comply with national and international legal frameworks 

protecting the rights of disabled individuals, ensuring ethical standards are met. 

3. Objectives 

The present study has been initiated to achieve the following objectives. 

1. To explore and understand the concept and theoretical framework of disability 

2. To analyse the intersectionality on gender and disability in the context of 

education.  

3. To explore and assess the effectiveness and implementation of existing 

national and international legal frameworks, policies aimed at promoting 

inclusivity for women with disabilities in education. 

4. To identify the barriers and challenges faced by women with disabilities in 

accessing higher education and examining socio cultural attitude, institutional 

practices and systematic factors. 

5. To investigate the socio legal landscape surroundings of the access and 

participation of women with disabilities in higher education institution within 

Lucknow city of Uttar Pradesh. 
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6. To propose recommendations for legal reform policies interventions and 

institutional practices to enhance the participation of women with disabilities 

in higher education in India in general and in Lucknow city, U.P in particular. 

 

4. Research Questions 

For the research the researcher has made following research questions on the basis on 

the research. 

1. What are the barriers and challenges within higher education institutions that 

limit the inclusion of disabled persons, particularly women in Lucknow city? 

2. What are the effects of limited access to transportation and inaccessible 

campus infrastructure on the educational opportunities of disabled women in 

higher educational institution? 

3. How do policy gaps and implementation issues contribute to the exclusion of 

disabled women from higher education in Lucknow city? 

4. What strategies and interventions can be implemented to improve the 

inclusivity of higher education institutions for disabled women in India in 

general and in Lucknow city in particular? 

5. Hypotheses 

The present work has been done under the following hypotheses. 

1. Despite existing legislations, the implementation of disability laws in India is 

inadequate resulting insufficient protection and support for individuals with 

disability. 

2. Women with disabilities experience heightened social exclusion which 

increased their vulnerability to various forms of crime, including violence and 

exploitation. 

3. Women with disabilities face significant barriers that hinder their access to 

education and employment opportunities to their non-disabled counterparts.  

4. Women with disabilities in Lucknow encounter persuasive discrimination 

within higher educational institutions which negatively impact their overall 

academic outcome and opportunities for success. 
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6. Research Methodology 

 The present research work is doctrinal as well as empirical. To meet the 

objectives of the study, data was collected from both primary and secondary sources. 

Primary data includes legislative materials, judgments, government reports, 

international documents, and questionnaires. This data was used to determine the 

actual status of women with disabilities in higher educational institutions in Lucknow 

city of Uttar Pradesh. Secondary data was gathered from textbooks, research articles, 

journals, magazines, newspapers, and to enrich the research the use of internet 

sources has also been done. In addition to descriptive analysis, analytical, critical, and 

quantitative approaches were employed to examine legal provisions, judicial 

decisions, and the implementation mechanisms. 

6.1 Universe of the Study 

 The universe of the present study is confined to the Lucknow City of Uttar 

Pradesh where the presence of disabled women in higher educational institutions is 

sufficient in number for the purpose of research. Research is confined only to the 

disabled women who are in higher educational institutions of Lucknow City in Uttar 

Pradesh. For the purpose of collection of data researcher has selected eight higher 

educational institutions situated in Lucknow City of Uttar Pradesh. eight selected 

higher educational institutions are  

1. Babasaheb BhimRao Ambedkar University , Lucknow (Central University) 

2. Dr.Ram Manohar Lohiya National Law University, Lucknow (State 

University) 

3. University of Lucknow, Lucknow (State University) 

4. Dr. Shakuntala Misra National Rehabilitation University, Lucknow (State 

University) 

5. Amity University Lucknow, Lucknow (Private University) 

6. Integral University Lucknow , Lucknow (Private University) 

7. Babu Banarasi Das University, Lucknow (Private University) 

8. Shri Ramswaroop Memorial University, Lucknow (Private University) 
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6.2 Sample Size & Method 

 The sample size for this research is 500 respondents. This includes disabled 

women students from eight different higher educational institutions in Lucknow city, 

providing a substantial data set to analyse the challenges and needs faced by these 

women in accessing education. For the purpose of research, the purposive sampling 

method was applied to select the universities and respondents, based on specific 

criteria relevant to the research objectives, ensuring that the sample includes disabled 

women from various types of higher educational institutions in Lucknow. The entire 

data set was analysed using the Statistical Package for Social Sciences (SPSS) 

software. 

6.3 Tools for Data Collection 

 The category of data collected and the size of data collection depends upon 

the nature of the study and the research objectives behind the study. In this study, the 

researcher has used primary and secondary source of data collection. The primary 

source of data collection comprises the interview through closed and open-ended 

structured questionnaire, of the head of the department and disabled women of the 

eight different selected higher educational institutions in Lucknow 

 Researcher has also prepared an interview and questionnaire which was close 

and open ended. The questions were framed on keeping in mind the needs and 

challenges faced by disabled women in higher educational institutions, in accessing 

basic facilities necessary for their education.  

 For the research the researcher has filed RTI in 3 different universities to 

know the status of disabled women in higher educational institution. Out of 3 

universities one university is Disabled University.  

 Additionally the researcher visited all the selected universities to collect the 

data through questionnaire which were close ended and were filled by the disabled 

women. 

 Furthermore the researcher has also taken interview of Heads of Department 

of different universities. The interview questionnaire was open ended. These 

interviews aimed to uncover institutional policies, practices, and initiatives designed 

to support disabled women students. 
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7. Scope and Limitation of the Study  

 The present study focuses on the socio-legal status of women with disabilities 

in higher educational institutions in Lucknow City, Uttar Pradesh. This study aims to 

inform policymakers about the effectiveness of current policies and practices in these 

institutions, assessing how well they support the educational aspirations and rights of 

disabled women. Findings of the research can raise awareness about the challenges 

faced by disabled women in higher education, leading to increased advocacy and 

support for their rights and needs. Institutions can use the study's recommendations to 

implement changes that make their campuses more accessible and inclusive for 

disabled women, improving their overall educational experience. By highlighting the 

experiences and voices of disabled women, the study can empower them to advocate 

for their rights and access resources that enhance their educational opportunities. 

Insights from the study can inform the development of training programs for 

educators and staff to better support disabled women in higher education, enhancing 

their learning experiences. By addressing the barriers faced by disabled women in 

higher education, the study can have a long-term impact on their lives, leading to 

improved employment prospects, social inclusion, and overall well-being. This study 

has certain limitations that must be acknowledged. The research is confined to 

Lucknow city and may not fully represent the broader population of disabled women 

in higher education across Uttar Pradesh or other regions. Further the research is 

confined only to the study of disabled women. It does not analyze the status of all the 

women, present in higher educational institutions of Lucknow city. Further it only 

covers 8 higher educational institutions of Lucknow city. 

8. Scheme of Chapters 

This study comprises of following chapters: 

Chapter 1: Introduction  

 This chapter discusses the importance of education for Women with 

Disabilities, emphasizing its role in empowering them to participate fully in society. It 

highlights the challenges faced by women and girls with disabilities in accessing 

education, citing statistics that show their higher rates of illiteracy compared to men 

without disabilities. Despite having the same rights to education, girls with 

disabilities are the most excluded group of learners due to multiple forms of 
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discrimination. The chapter also explores the concept of disability, explaining it as a 

complex interaction between a person's body and societal features. The researcher has 

also discussed the statement of problem, literature review, objectives along with 

research questions, hypothesis, research methodology, scope and limitations and 

chapter details. 

Chapter 2: Conceptual and Theoretical Understanding of Disability 

 This chapter provides a comprehensive overview of the theoretical framework 

surrounding disability, shedding light on its historical context and contemporary 

understanding. It outlines how persons with disabilities have long been marginalized 

and subjected to neglect, poverty, and isolation globally, including in India. The 

chapter emphasizes the shift from viewing disabilities solely as medical conditions to 

understanding them as social constructs influenced by cultural, environmental, and 

attitudinal factors. It discusses various models of disability, such as the traditional, 

medical, and social models, and their impact on societal perceptions and responses to 

disability. Moreover, the chapter delves into the complex issue of defining disability, 

highlighting the lack of consensus across disciplines and contexts. It explores the 

evolving nature of the term 'disability' and its different meanings over time. The 

social model of disability emerges as a key framework, emphasizing that disability is 

the result of environmental barriers rather than individual impairments. The chapter 

also examines various definitions of disability from legal and policy perspectives. 

Furthermore, the chapter discusses the importance of a human rights approach to 

disability, as reflected in the UN Convention on the Rights of Persons with 

Disabilities (UNCRPD). It underscores the significance of recognizing and 

safeguarding the rights of persons with disabilities, including their right to full and 

equal participation in society. The chapter concludes by advocating for a more 

inclusive and rights-based approach to disability that challenges societal norms and 

promotes the empowerment of persons with disabilities.  

Chapter 3: Intersectionality and the Complexity of Women’s Education and 

Disability 

 This chapter explores the intersectionality of gender, disability, and education 

in India, focusing on the unique challenges faced by women with disabilities. It 

highlights their multiple layers of discrimination due to gender, disability, and 
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economic status, and the exacerbating effects of poverty on accessing education and 

resources. The chapter reviews historical and current educational opportunities for 

women in India, noting gaps in inclusion for women with disabilities. It underscores 

the importance of integrating disabled women's voices into the broader women's 

rights discourse and calls for more inclusive feminist perspectives. Statistical data on 

literacy rates and educational disparities are presented, advocating for targeted 

interventions to achieve genuine equality and inclusive education for all. Overall, this 

chapter aims to provide a comprehensive understanding of the complex issues 

surrounding the intersectionality of gender, disability, and education, advocating for a 

more inclusive and equitable society. 

Chapter 4: International Perspective on Disability 

 This chapter examines the international framework on disability, emphasizing 

human rights to ensure the integration and empowerment of disabled individuals, 

particularly women, who face compounded challenges due to gender and disability. It 

discusses various international conventions and declarations that promote equitable 

treatment, access to education, healthcare, employment, and societal participation for 

disabled women. Despite these efforts, significant barriers and discrimination persist, 

especially in developing nations, due to cultural biases and limited resources. The 

chapter highlights key international instruments and conventions, such as the United 

Nations Convention on the Rights of Persons with Disabilities (UNCRPD), which 

promotes full inclusion and equal participation of disabled individuals in all aspects 

of life. It also references regional instruments like the African Charter of Human and 

People's Rights and the European Social Charter that protect the rights of disabled 

persons, including women. Furthermore, the chapter focuses on the international 

framework for the education rights of disabled women, grounded in conventions like 

the UNCRPD, the Convention on the Elimination of All Forms of Discrimination 

against Women, and the International Convention on Economic, Social and Cultural 

Rights.  

Chapter 5: National Legal Framework on Disability 

 This chapter examines the national framework in India concerning the rights 

and inclusion of individuals with disabilities, particularly focusing on women. It 

outlines the constitutional provisions that ensure equality, prohibit discrimination, and 
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promote equal opportunities, including for disabled individuals. The chapter discusses 

various legislative acts like the Protection of Women from Domestic Violence Act, 

the Sexual Harassment of Women at Workplace Act, and others that protect the rights 

of women, including those with disabilities. It also covers the history of educational 

policies, highlighting a shift towards inclusive education for children with disabilities, 

beginning with the 1968 National Educational Policy and continuing through recent 

initiatives like the 2021 Draft National Policy for Persons with Disabilities. The 

chapter details key legislative frameworks such as the Persons with Disabilities 

(Equal Opportunities, Protection of Rights and Full Participation) Act, 1995, and the 

Rights of Persons with Disabilities Act, 2016, which aim to protect the rights and 

promote the full participation of persons with disabilities. Furthermore, the chapter 

discusses the role of the Department of Empowerment of Persons with Disabilities 

(Divyangjan) in implementing schemes and initiatives to promote the welfare and 

empowerment of persons with disabilities. This includes various schemes for 

rehabilitation, education, employment, and creating accessible environments, as well 

as specific projects like the Accessible India Campaign and the Unique Disability ID 

Project. The overarching goal of these efforts is to create an inclusive society that 

values and empowers individuals with disabilities. 

Chapter 6: Socio Legal Analysis of Disabled Women in Higher Educational 

Institution in Lucknow City, Uttar Pradesh 

 The chapter 6
th

 presents the empirical study which focuses on the educational 

experiences of disabled women in higher educational institutions within Lucknow 

city. For the purpose of research work the researcher has collected data from 8 

different universities. For data collection out of 8 universities 1 of them is Central and 

3 universities is State universities and 4 of them is private universities. From all these 

8 universities the researcher has taken data from 500 respondents. For the purpose of 

research work the researcher has collected data from 8 different universities. The 

name of eight selected higher educational institutions are as: 1.Dr. Shakuntala Misra 

National Rehabilitation University, Lucknow,2. Babasaheb Bhimrao Ambedkar 

University, Lucknow, 3. Dr. Ram Manohar Lohiya National Law University, 

Lucknow, 4. Amity University, Lucknow, 5. University of Lucknow, Lucknow, 6. 

Integral University, Lucknow, 7. Babu Banarasi Das University, Lucknow, 8. Shri 

Ramswaroop Memorial University, Lucknow. 
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 For the collection of data, the researcher has prepared set of close ended 

questionnaire which is divided into 5 parts basically deals with the general, 

professional information with the needs and challenges faced by disabled women in 

accessing basic facilities necessary for their education in higher educational 

institution. For the purpose of research, data was collected from a total of 500 

respondents, including faculty, non-faculty, and disabled women in higher 

educational institutions. Of the 500 data points, 430 were collected from Dr. 

Shakuntala Misra National Rehabilitation University, and the remaining 70 were 

collected from seven other universities. The data collection spanned across eight 

different universities, comprising both public and private institutions in Lucknow. 

Chapter 7: Conclusion  

This chapter summarizes all the previous chapters and presents findings based on the 

research work. It tests the hypotheses against these findings and offers suggestions for 

improving the educational experiences of disabled women in higher educational 

institutions, both in India generally and in Lucknow City, Uttar Pradesh specifically. 

 The study underscores the significant challenges faced by disabled women in 

India, particularly in accessing education and public transport. Despite legal 

frameworks and international conventions aimed at improving their rights, systemic 

barriers persist, including physical limitations, societal stigma, and inadequate 

facilities. Key issues include low awareness of disability rights legislation, 

insufficient accommodations in educational institutions, and dissatisfaction with 

essential amenities. The findings highlight the need for targeted interventions to 

enhance accessibility, raise awareness, and improve the implementation of existing 

laws. Addressing these barriers is crucial for empowering disabled women, promoting 

their full participation in society, and ensuring equitable opportunities in education 

and beyond. 

9. Findings of Study 

9.1. General Findings Regarding the Educational Status of Disabled Women in 

India 

 On the basis of the research work under the scheme of various chapters the 

researcher has found some significant findings that can be discussed as follows: 

1. Many disabled individuals face challenges in accessing public transport, including 
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physical limitations, financial constraints, and sensory impairments. 

2. There is uncertainty about the disabled-friendliness of university buildings, with 

many respondents believing they are not accessible. 

3. Awareness of the Disability Act 2016 is lacking, highlighting the need for more 

education on disability rights. 

4. Information about reservation policies for persons with disabilities is insufficient, 

indicating a need for better dissemination of rights and entitlements. 

5. Disability is perceived as a significant factor in the exclusion of disabled women 

from education, affecting their educational opportunities. 

6. Disabled persons in higher education face various barriers, including lack of 

awareness, attitudinal barriers, physical barriers, and poverty. 

7. Many disabled individuals experience discrimination in academic settings, 

reflecting the prevalence of biased attitudes and practices. 

8. There are issues with interaction and access within educational institutions, 

including limited engagement with teachers and peers, restricted access to buildings 

and learning resources, and a lack of social connections. 

9. Restroom facilities often do not meet the needs of disabled individuals, with 

widespread dissatisfaction reported. 

10. While ramps and railings are generally available, there is a need for better 

communication and assessment of these features. Additionally, there is mixed 

satisfaction with the availability of Braille print and electronic devices, indicating 

areas for improvement in accessibility measures and communication.  

9.2. Specific Findings Regarding the Educational Status of Disabled Women in 

Lucknow 

On the basis of the research work under the scheme of various chapters the researcher 

has found some specific findings on status of disabled women in relation with 

Lucknow city that can be discussed as follows: 

1. There is a significant lack of awareness among disabled individuals in 

Lucknow about the specific accessibility features available in the city's public 
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transportation system. This lack of information contributes to uncertainty and 

hesitation in using public transport. 

2. The majority of disabled individuals in Lucknow are not well-informed about 

their rights under the Disability Act 2016 and other related legislation. This gap 

in knowledge suggests a need for targeted awareness campaigns and 

educational programs to inform disabled persons about their legal rights and 

available support systems. 

3. While physical barriers such as inadequate infrastructure are a significant 

concern, the data also highlights non-physical barriers such as a lack of social 

integration and supportive interactions with peers and educators in educational 

institutions in Lucknow. This suggests the need for comprehensive inclusion 

strategies that address both physical and social aspects of accessibility. 

4. Disabled individuals in Lucknow report mixed perceptions of support from 

educational institutions, with some expressing satisfaction with certain 

facilities like ramps and electronic devices, while others point out gaps in areas 

like manual wheelchair amenities and tricycle availability. This indicates a 

need for institutions to review and improve their support systems holistically. 

5. Beyond infrastructural issues, there are significant cultural and attitudinal 

barriers faced by disabled individuals in Lucknow. These include societal 

stigma and discrimination, which contribute to the exclusion of disabled 

women from educational opportunities and broader social participation. 

6. There appears to be an underutilization of available resources, such as Braille 

materials and electronic devices, possibly due to a lack of awareness or 

inadequate communication about their availability. This indicates the necessity 

for better outreach and support mechanisms to ensure that disabled individuals 

can fully benefit from the resources provided. 

7. Disabled women in Lucknow face additional challenges compared to their 

male counterparts, particularly in accessing education and public spaces. These 

challenges are compounded by societal expectations and norms, which further 

restrict their opportunities and mobility. 
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10. Hypothesis Testing 

10.1. Despite existing legislations, the implementation of disability laws in India 

is inadequate resulting insufficient protection and support for individuals with 

disability. 

This hypothesis is partially proved. The analysis of chapter IV, V shows that the 

existing national and international laws are not much efficient to tackle the present 

problems and issues relating to status of disabled women. Under chapter VI the data 

gathered strongly supports the hypothesis that despite the presence of legislations, the 

implementation of disability laws in India remains inadequate, resulting in 

insufficient protection and support for individuals with disabilities. This is evident 

from the survey question regarding awareness of the Disability Act 2016, where only 

19.2% of respondents indicated awareness of the legislation, while 41.4% was not 

aware and 39.4% were unsure. This lack of awareness indicates a significant gap in 

the dissemination of information about the rights and protections afforded by the 

Disability Act 2016. As a consequence, individuals with disabilities may not be fully 

aware of their rights or how to access the support and services provided by the law. 

This lack of awareness could lead to their marginalization and exclusion from society, 

highlighting the urgent need for increased efforts to educate the public about 

disability laws and ensure their effective implementation. 

10.2. Women with disabilities experience heightened social exclusion which 

increased their vulnerability to various forms of crime, including violence and 

exploitation 

 This hypothesis is wholly proved. The data collected strongly supports the 

hypothesis that women with disabilities in Lucknow face significant discrimination 

within higher educational institutions, which has a negative impact on their academic 

outcomes and opportunities for success. The survey revealed that 17.2% of 

respondents feel that their colleagues have discriminative attitudes towards them, 

indicating the presence of discriminatory behavior among peers. Additionally, 28.4% 

of respondents reported feeling some form of discrimination at the university, 

highlighting the prevalence of discriminatory experiences among women with 

disabilities. While only 0.2% of respondents have experienced harassment in the 
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university, even a single instance of harassment is concerning and indicative of a 

hostile environment for individuals with disabilities. 

10.3. Women with disabilities face significant barriers that hinder their access to 

education and employment opportunities to their non-disabled counterparts 

 This hypothesis is wholly proved. The data collected strongly supports the 

hypothesis that women with disabilities face significant barriers that hinder their 

access to education and employment opportunities compared to their non-disabled 

counterparts, particularly in the context of transportation accessibility and it also 

revealed that 41.2% of respondents feel that public transport is not easily accessible to 

them, highlighting a lack of accessible transportation options for women with 

disabilities. Additionally, women with disabilities reported facing various challenges 

during transportation, including difficulty in walking (20.8%), financial problems 

(23.0%), sand the need for help from another person (23.6%), sight problems 

(24.6%), and difficulty in learning or understanding things (8.0%). These challenges 

can act as significant barriers to accessing education and employment opportunities, 

as transportation is often a crucial factor in attending school or work. 

10.4 Women with disabilities in Lucknow encounter persuasive discrimination 

within higher educational institutions which negatively impact their overall 

academic outcome and opportunities for success 

 This Hypothesis is wholly proved. The data collected strongly supports the 

hypothesis that women with disabilities in Lucknow encounter persuasive 

discrimination within higher educational institutions, which negatively impacts their 

overall academic outcomes and opportunities for success. The survey revealed that 

30.0% of respondents believe that disability is one of the main causes of exclusion of 

disabled women from education, indicating a widespread perception of the role of 

disability in educational exclusion. Additionally, respondents identified several 

barriers faced by disabled persons in higher educational institutions, with 47.0% 

citing attitudinal barriers, 19.8% citing physical barriers, and 14.4% citing a lack of 

awareness. These barriers contribute to the discrimination and exclusion faced by 

women with disabilities in educational institutions, limiting their access to academic 

buildings, learning resources, and social interactions. This is further supported by the 
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data showing that 51.6% of respondents face a lack of interaction with teachers and 

peer groups, and 38.6% lack access to academic buildings and learning resources. 

SUGGESTIONS: 

Following certain suggestions which are provided by the researcher from the 

empirical and theoretical framework: 

1. Public transportation ought to be improved to ensure accessibility for all 

disabled individuals by retrofitting existing vehicles with necessary features 

such as ramps, reserved seating, and audible/visual announcements. Financial 

support or subsidies should be provided to reduce transportation costs for 

disabled persons, and transportation personnel could be trained to assist disabled 

passengers effectively. 

2. University buildings must undergo regular accessibility audits to identify and 

address barriers. New buildings ought to adhere to universal design principles, 

including ramps, elevators, accessible restrooms, and tactile paving. The 

availability and maintenance of manual and powered wheelchairs, tricycles, and 

impaired sticks need be increased. 

3. Awareness about disability rights legislation needs to be raised through 

workshops, seminars, and information sessions that educate students, staff, and 

faculty about the Disability Act 2016 and other relevant laws. Informational 

materials ought to be distributed both digitally and physically to ensure 

widespread understanding of disability rights and entitlements. 

4. Information about reservation policies must be communicated clearly through 

university websites, notice boards, and student handbooks. Orientation sessions 

for disabled students are duty-bound to be held to inform them about available 

resources and support systems. 

5. Programs should be developed to support disabled women in accessing 

education, including scholarships, mentorship, and academic support services. 

Policies need to be implemented to eliminate attitudinal barriers and promote 

inclusivity through diversity training and awareness campaigns. 

6. Grievance redressal mechanisms ought to be established and strengthened to 

address instances of discrimination promptly and effectively. A culture of 
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inclusivity and respect is recommended to be fostered through regular 

sensitivity training for faculty, staff, and students. 

7. Interactions between disabled students and their peers and teachers could be 

encouraged through inclusive events, group activities, and collaborative 

projects. Social inclusion is important to be promoted by creating disability-

friendly social spaces and support networks within the university. 

8. Restroom facilities must be upgraded to meet accessibility standards, ensuring 

they are fully equipped for disabled individuals and regular maintenance and 

monitoring of restroom facilities are recommended to be conducted to ensure 

they remain clean, functional, and accessible. 

9. The availability of amenities for manual and powered wheelchairs, tricycles, 

and impaired sticks ought to be ensured and regularly assessed to address any 

gaps in provision. 

10. The availability of Braille print materials should be increased, and they should 

be easily accessible to visually impaired students. Communication regarding the 

availability of electronic devices and assistive technologies should be enhanced 

to ensure all students are aware of the resources available to them. 

11. A system for on-going feedback from disabled students is advisable to be 

implemented to continuously assess the effectiveness of accessibility measures 

and make necessary adjustments and a dedicated committee must ensure that the 

on-going improvement of accessibility and inclusivity within the university. 

12. Training sessions are advisable to be be provided for disabled students on how 

to use various assistive technologies, including screen readers, speech-to-text 

software, and other educational tools, to enhance their learning experience and 

 help them fully utilize available resources. 

13. A dedicated office or unit have to be established within the university to address 

the specific needs and concerns of disabled students which provide guidance, 

coordinate support services, and ensure compliance with accessibility standards 

and administrative processes, such as registration and course selection, should 

be streamlined and accessible for disabled students, potentially through 

dedicated support staff or online platforms. 
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14. Faculty should be encouraged to adopt inclusive teaching practices that 

accommodate diverse learning needs. This can include offering course materials 

in multiple formats (e.g., audio, Braille, digital), providing lecture notes in 

advance, and using accessible teaching aids. Disability studies are 

recommended to be integrated into the curriculum to promote awareness and 

understanding among all students about the challenges faced by disabled 

individuals and the importance of inclusivity. 

15. Peer mentoring programs are advisable to be established where disabled 

students can receive support and guidance from their peers. This can help build 

a sense of community, reduce feelings of isolation, and provide practical 

assistance in navigating university life and all student organizations should be 

encouraged to create inclusive clubs and societies that actively engage disabled 

students in extracurricular activities, fostering social integration and personal 

development. 

16. National fellowships are advisable to be  promoted through comprehensive 

awareness campaigns, clear and accessible information about eligibility and 

application processes, and guidance in completing applications. Streamlining 

application procedures and ensuring transparency in the selection process can 

encourage more students to apply and benefit from the fellowship. 

17. Awareness programs must be conducted to inform disabled students about their 

entitlements under reservation policies. Accessible communication channels and 

feedback mechanisms should be utilized to promote understanding and 

empathy, reduce stigma and misconceptions about these policies, and refine 

them for greater effectiveness and inclusivity. 

18. In Lucknow City, public transportation should be improved by retrofitting 

vehicles with ramps, reserved seating, and audible/visual announcements. 

Financial support or subsidies should be provided to reduce transportation costs 

for disabled individuals, and transport personnel should receive training to assist 

disabled passengers effectively. 

19. University buildings in Lucknow are necessary to undergo regular accessibility 

audits to identify and address barriers. All new buildings ought to adhere to 

universal design principles, including ramps, elevators, accessible restrooms, 
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and tactile paving. The availability and maintenance of manual and powered 

wheelchairs, tricycles, and impaired sticks should be increased. 

20. Awareness about disability rights legislation is recommended to be raised in 

Lucknow through workshops, seminars, and information sessions. Informational 

materials should be distributed both digitally and physically to improve 

understanding of disability rights and entitlements.  


